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Subject: Consolidated Self Assessment Report 2007-08
1 Purpose:

1.1 To consider the judgements of the Provisional Consolidated Self Assessment Report (CSAR).

2 Recommendations:

2.1 The Consolidated Leadership and Management SAR grades, judgements and key areas for development are approved subject to final updating at the Education Scrutiny Panel. The key areas for development are considered within the new Association Strategic Plan.
2.2 The CSAR (including Curriculum Management Area – CMA - SARs and Improvement Plan) is subject to external validation managed through the Education Scrutiny Panel with a report to Trustees in December.

2.3 An in-year review of the CSAR and progress with Improvement Plan actions is undertaken by the Education Board following final data for 2007-08 with report to AMT and Education Scrutiny Panel in February.

2.4 An annual Internal Review exercise is undertaken by external consultants to all regions between February and April on the same basis as was piloted in four regions this year. Visits by consultants should be accompanied by a colleague from another WEA region to develop peer review and share good practice. Education Board to determine a panel of appropriate consultants for this exercise which will inform next year’s self assessment.
2.5 The annual review of the self assessment process ensures the next SAR is integrated into the review and monitoring of the Strategic Plan and takes account of the emerging LSC Framework for Excellence.                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                               

3 Background:

3.1 The 2007-08 CSAR has been derived using an amended process involving a) Regional Director coordination of CMA SARs arising from regional CMA self assessment activities (moderated within Regional Quality Circles) b) collation of Regional Leadership and Management SARs and c) consideration of issues emerging by Regional Nominee network.

3.2 This self assessment follows shortly after the Ofsted full inspection of the WEA in England and the Internal Review which confirmed the Ofsted judgements in relation to those regions which weren’t visited. Ofsted recognised our self assessment process to be thorough and accurate. The combination of our own improvement actions and external scrutiny should make this assessment very reliable.
3.3 The Self Assessment judgements are being recommended to Trustees even earlier than last year due to the move by the LSC to determine funding on the basis of ILR F04 data in September. Our ability to monitor important indicators (such as running qualification success rates) means that we can cope with this move and incorporate it into continuous self-assessment. Nevertheless, part of that continuous process should be the external validation in the autumn and external assessor/peer visits to all regions in the Spring.

3.4 As with last year the final Self Assessment report and these judgements and grades closely reflect the recently published Ofsted reports on Adult & Community Learning providers and to help generate an improvement plan that accelerates progress in key areas. However, in this year’s report we have more feedback from learners and more examples of good practice. We have included these in summaries of curriculum area reports, judgements and grades
4 Issues & Analysis:

4.1 This year’s Self Assessment shows continuing improvement on many areas. Eight out of nine CMAs are assessed as ‘good’ with only Foundation ‘satisfactory’. The latter has also significantly improved and we can be confident that all provision will be at least ‘good’ by the end of the academic year 08-09. Last year we anticipated an Ofsted Inspection outcome of Grade 2 overall which we achieved. 

4.2 Although Health, Fitness and Personal Development is quite closely aligned with Sector Subject Area 1: Health, Public Services and Care (which was graded ‘Outstanding’ by Ofsted) our aggregate assessment is that this Curriculum Management Area remains ‘Good’
4.3 Although we have assessed Equality of Opportunity to be good in the WEA we still believe there is more progress to be made, especially in staff, tutor and governance. 
4.4 The LSC’s new ‘Framework for Excellence’ (FFE) will become a more significant element of self-assessment in the future, looking at Responsiveness, Effectiveness and Finance. Specialist Designated Institutions (including the WEA) are not ‘in scope’ for this in 2008-09 but we have considered the performance indicators within the Self Assessment process. 
4.5 The recommended Leadership and Management judgements are:

Key Strengths:

· Strong leadership of a very large, diverse and complex organisation

· Strong advocacy and delivery of responsive curriculum for adults and communities across England 

· Good development of learners’ skills and knowledge

· Excellent partnerships

· Good performance management to promote improvement

· Excellent contribution by volunteers across the organisation

Key Areas for improvement (Weaknesses):

· Insufficient progress in using Educational Strands to lead to a coherent offer

· Inadequate formal arrangements to monitor learners’ progression

· Accredited success rates below sector average in some Curriculum Management Areas due to low achievement rates (82%)
· Under-developed arrangements to monitor and report learners’ success on non-accredited courses

· Not enough systematic communication and sharing of good practice between regions 
· Few strategies to include and engage men in learning

Key Issues recommended for inclusion in Association Strategic Plan:

1. Determine curriculum balance in relation to WEA mission, State priorities and wider government issues (including skills, qualification and foundation learning tier)

2. Improve systematic communication and sharing of good practice across the organisation

3. Diversification of funding including changes in contracting and associated standards

5. Financial Implications

5.1
Whilst the Self Assessment Report is for the WEA’s use, it is also a contractual condition of receipt of LSC funding and its accuracy (when tested by inspection) is a central issue for continuation of contracting.

6. Conclusions:

6.1
The recent Ofsted Inspection confirmed our self assessment process. This will mean that we are unlikely to have an external inspection until, perhaps, 2012. We can be confident in our capacity and commitment to continue improving (and have that tested by external validation and scrutiny) and that we can integrate self assessment into our new Strategic Plan. This presents a real opportunity for the Association to take fuller control of its own improvement within a strategic context. It is vital that this is taken in the current external climate for adult learning.

7. Appendices:

7.1 Summary Consolidated Self Assessment judgements for 2007-08
7.2 Framework for Excellence note

7.3 Summary of learner and tutor comments and good practice examples

[End of Report]
Appendix 1: Proposed 2007-08 Self Assessment judgements and grades 
Summary of self assessment grades

	Effectiveness of provision
	Good: Grade 2

	Capacity to improve
	Good: Grade 2

	Achievement & Standards
	Good: Grade 2

	Quality of Provision 
	Good: Grade 2

	Leadership & Management
	Good: Grade 2

	Equality of Opportunity
	Good: Grade 2 (but include text ref on staff, tutors, governance)


WEA Curriculum Management Area self assessment grades

	Environmental Studies & Science
	Good: Grade 2

	Foundation Studies & Access
	Satisfactory: Grade 3

	Health, Fitness & Personal Development
	Good: Grade 2

	Humanities, Language, Literature & Social Studies
	Good: Grade 2

	Information and Communications Technology
	Good: Grade 2

	Professional Development & Community Capacity Building
	Good: Grade 2

	Schools & Parenting
	Good: Grade 2

	Trade Union Studies
	Good: Grade 2

	Visual & Performing Arts and Media
	Good: Grade 2


Leadership and Management

Key Strengths:

· Strong leadership of a very large, diverse and complex organisation

· Strong advocacy and delivery of responsive curriculum for adults and communities across England 

· Good development of learners’ skills and knowledge

· Excellent partnerships

· Good performance management to promote improvement

· Excellent contribution by volunteers across the organisation

Key Areas for improvement (Weaknesses):

· Inadequate formal arrangements to monitor learners’ progression

· Accredited success rates below sector average in some Curriculum Management Areas due to low achievement rates 82%

· Under-developed arrangements to monitor and report learners’ success on non-accredited courses

· Few strategies to include and engage men in learning

· Not enough systematic communication and sharing of good practice between regions 

· Insufficient progress in using Educational Strands to lead to a coherent offer

Key Issues recommended for inclusion in Association strategic plan:

· Determine curriculum balance in relation to WEA mission, State priorities and wider government issues (including skills, Qualifications & Credit Framework and Foundation Learning Tier)

· Improve systematic communication and sharing of good practice across the organisation

· Diversification of funding including changes in contracting and associated standards
Curriculum Management Area Proposed Grades and Judgements
Environment & Science: Grade 2
Strengths

· Very high quality in teaching and learning with particular attention to meeting the needs of individual learners

· Sustained delivery of curriculum across England with some creative new partnerships and committed volunteer involvement

Areas for improvement (Weaknesses):

· Insufficient development of strategic focus on contemporary environmental issues 

· Difficulties in recruiting, developing and communicating with tutors in some regions

Foundation: Grade 3

Strengths: 

· High retention rates 

· Good development of learners’ skills 

· Highly effective partnerships 

· Good strategies for improvement

· Good overall success rates (over 80%) in Eastern and North West regions
· Good and improving success rate (81%) on accredited workplace courses

Areas for improvement (Weaknesses):

· Insufficient planning to meet individual  learner needs

· Insufficient recording of learners’ progress 

· Low success rates for learners with disabilities and learning difficulties on accredited courses
Health Fitness and Personal Development: Grade 2

Strengths

· Good standards of teaching and learning with high levels of learner and partner satisfaction

· Some outstanding local partnership provision meeting health and educational needs in deprived areas

· Flexible and responsive local provision that effectively addresses need in a wide range of settings and with a diversity of partner organisations

Areas for improvement (Weaknesses):

· Lack of strategic planning to address public health improvement, progression opportunities and needs of some target groups
· Some poor use of RARPA especially in parts of the Sports, Leisure and Recreation Sector Subject Area (SSA8)
· Inconsistent management of attendance in SSA8 
Humanities, Languages, Literature and Social Sciences: Grade 2
Strengths

· Good teaching and learning which develops learners’ analytical skills and knowledge

· Effective support and local organisation provided by enthusiastic volunteers

· Highly skilled and expert tutor base inspires enthusiasm for serious academic cultural studies across England
Areas for improvement (Weaknesses):

· Insufficient participation of men and learners from BME groups

· Few examples of effective use of ILT

· Insufficient sharing of good practice

Information Communication Technology: Grade 2
Strengths: 

· Good development of learners’ confidence and practical skills

· Good teaching and learning

· Highly responsive and flexible provision

· Very good individual support for learners

Areas for improvement (Weaknesses):

· Insufficiently rigorous recording of progress on non-accredited courses

· Some poor equipment/resources/technical support
· Unimaginative teaching methods and curriculum approaches in some areas 

Professional Development: Grade 2
Strengths

· Strong, linked national and regional curriculum leadership of tutor training
· Expertise of tutors within sector

· Flexibility and adaptability in responding to and supporting learners needs

· Good progression opportunities for learners and volunteers including into teaching for the WEA 
Areas for improvement (Weaknesses):

· Inadequate  standard of accommodation (including ILT resources) for some tutor training
· Shortage of fully qualified tutors to expand provision

Schools and Parenting: Grade 2
Strengths: 

· Good teaching and learning

· Good progression to employment, further learning, and volunteering from accredited courses
· Highly effective and well-established partnerships to reach prioritised groups and plan provision and progression which meets the needs of learners in individual communities

Areas for improvement (Weaknesses):

· Insufficient progress in addressing the gender imbalance
· Helping in Schools curriculum does not lead to a nationally recognised qualification (in the QCF)

Trade Union: Grade 2
Strengths: 

· Very good attendance rates

· Excellent achievement and success

· Teaching methods promote student influence and input and build confidence

· Effective differentiation

· Enthusiastic students with high expectations demonstrate confidence gained and their effectiveness as a union rep

Areas for improvement (Weaknesses):

· Lack of Integration of literacy, language and numeracy
· Poor accommodation and resources in some Regions

· Declining programme viability through issues of funding and recruitment

Visual Performing Arts and Media: Grade 2
Strengths:

· Very wide ranging offer of courses across all regions

· Very good teaching and learning (75% of teaching being good or better)

· Course offer responsive to student needs and that of partner organisations

· Good celebration of student work

Areas for improvement (Weaknesses):

· Too few curriculum opportunities for BME, men and younger age groups
· Not all tutors are fully compliant with RARPA process and its implementation.

· Insufficient use of ILT to share good practice and students’ work
Appendix 2: Framework for Excellence alignment note
	Performance Indicator
	Assessment
	Action

	Responsiveness
	
	

	Learner Views
	Our internal learner sample surveys show high levels of satisfaction. This should come through in the FFE when our learners are surveyed
	Implement agreed learner survey protocol

	Learner Destinations
	We have done little on this and have identified this as a weakness FFE only looks to survey destination of learners on LSC priority provision. For the WEA that is mostly Skills for Life national target provision.
	Survey relevant Skills for Life learners in last two years on basis of FFE anticipated questions

	Employer Views
	The proportion of our work delivered through employers is too small for this to apply
	Consider whether the FFE concept of Response, Deliver, Relate, Perform could be applied to our partnership work

	Amount of Training
	Not applicable
	

	Training Quality Standard Accreditation
	Not applicable
	

	Effectiveness
	
	

	Quality of Outcomes
	Await LSC calculation on accredited success rates. Our rates are still below the sector average but the issue of non-accredited success is hard to predict
	

	Quality of Provision
	This is based entirely on Ofsted Inspection March 2008
	

	Finance
	
	

	Financial Health
	On the LSC current assessment, the WEA is in Financial Health category ‘A’ which should be ‘outstanding’
	

	Financial Management and Control
	Need further information
	

	Use of Resources 1–3
	Low use of LSC resource towards LSC priorities due to SDI role. This would adversely affect our FFE score
	

	Use of Resources 4 
	Need further information
	

	Use of Resources 5
	Need further information
	


Appendix 3: Summary of learner and tutor comments and good practice examples

What tutors in the WEA Tutor Network say the WEA means to students, communities and themselves:

“The experience of learning and being in a supportive learning environment.  Students take their informal learning very seriously...always reluctant to have to miss a session and keen to catch up on missed work. One student has insisted her hospital appointment be at a certain time in order not to miss her class.  I then received a verbal message via the student from a member of the hospital staff to say what a good job we tutors do in keeping the older learners minds and faculties working!” 
“It definitely changed lives. Many spoke about using their brains, growing confident about learning, and are likely to apply to be teaching assistants in the future.” 
 

“Improving their literacy and numeracy skills helps to improve their self-confidence and open up new possibilities in their lives. One of the learners has used the qualifications she gained through the courses to start working as a learning assistant. Others have started to talk about going on to college or applying for jobs.”

"The WEA provides a sense of community beyond work.”

“A local school in Hertfordshire recently was seeking to improve its (at that time rather limited) involvement of parent volunteers. After running a Practical Parent Helpers course, the school now has a core team of at least 4 regular parent classroom helpers, and is thinking through ways to support these parents as an identified voluntary team. 

 “I like its flexibility - the opportunities it offers me as an experienced tutor for interesting and challenging work - the opportunities to work developmentally at the cutting edge of provision where I can work on new projects and courses - I also like working sessionally which suits my personal circumstances.”  

“I love the students I have met so far because they are very enthusiastic and really seem to get something from the  course - they come back the following week and tell you want they have done and how their children have responded and the are very keen to share experiences.” 
“I've had two observations as a new tutor, one for this course and one for a literature course that I teach, and both were handled professionally. I in no sense felt I was being inspected. I know that many tutors complain about the paperwork and I thought that having to complete an excel spreadsheet as well as the register was a bit of overkill.”


“I've only been working for the WEA for a couple of years, so this is hard to answer. I like the inclusiveness of the WEA and the focus on giving people a second chance at learning. It is very learner-centred and less focused on exam results than colleges. It is supportive for those learners who want to take exams, but recognises that not everyone does, and that there are other ways to demonstrate learning. I think it has to be careful not to lose this and start focusing too heavily on qualifications, at the expense of learner needs. I would also like to know more about what other tutors in my subject areas are doing, within the WEA, in terms of teaching ideas and techniques.”

What learners didn’t like:

Whilst most learners are very positive about their WEA course there were some concerns raised through surveys this year:

“The course was advertised as ‘beginners’ but I struggled”

“The course did not cover basic computer techniques like I thought it would.”

“Course was too general for me to retain interest.”

 “Atmosphere in the room was wrong for learning.”

“I was not given any verbal or written feedback on my work.”

“It would be helpful if you could explain why the assessment sheets are vital.”

“Would like further courses to support me.”

“I wish there was a wider range of courses in history”

“Why is there no discounted fee for 60 plus?”
The issues most often raised were around information in advance of the course (levels, content, etc.), feedback and progress during and beyond the course.

Curriculum Management Areas

Environment & Science: Grade 2

Good Practice

EA

The C&G level 2 Horticulture Course was highlighted at Conference. This involved Thurrock Mind working with the WEA to run this course alongside the refurbishment of a garden /patio area at the Centre. A community grant from the LLSC provided the material; Mind provided the practical supervision of the learners by the Nursery Manager; and the WEA tutor was able both to teach the course and design the garden in consultation with the client group. Learners have progressed through the course over two years

LO

‘How to build a small wind turbine’, a new initiative, a one week course using a tutor from NW Region, was a qualified success. The course was full, and achieved its objectives, and the OTL visit identified many areas of good practice

SO

An astronomy tutor arranged for the use of Robotic Telescope Imaging from Tenerife (sponsored by Bradford University) to be included in the course. He also set individuals extension activities such as observing target objects in Italy whilst on holiday and collated  the results from the weekly exercises to give a good overview of individual student progress.  

Learner Comments:

 “Can make informed comments on a wide range of topics – to the amazement of family and friends!  Have also changed my view on global warming.”

“Gained significant insight into historical chemistry events and their impact on everyday life.”

“A great update to my O-level science; a number of gaps have been filled.”

 “A good understanding of how the landscape has been formed and why man’s activity has occurred in those areas”

“I have achieved all the outcomes listed – through a course where the tutor made the learning a pleasure reinforced by an excellent trip to the museum.  I got more out of the TV programme on volcanos because of this course.”

“Didn’t appreciate until now what a vast subject this is – fascinating – would like to learn more”

“I can now make regular assessments of weather conditions in the UK and Europe”

 “This course rekindled my interests in geography and all related earth sciences.”

“Thank you for organising such an interesting and extremely significant event to raise awareness about climate change”

Foundation: Grade 3

Good Practice

EM

We have excellent partnerships in this curriculum area. These partnerships have been with SureStarts, schools, community organisations and libraries.  They have helped to widen participation and build strong relationships locally.  We provide flexibility and ease of access for learners which may not be provided otherwise.  We are proud of being able to respond to local need which also fulfils our objectives in our Improvement Plan.

NE

A Health and Safety course with embedded literacy has progressed the learners (who all have learning difficulties) to study an Entry level 3 accredited programme. The learners were having difficulty remembering the meanings of safety signs so the tutor made a game for the learners to use to match meanings to signs and followed this up with a practical activity identifying the signs, which was a great success.  An added bonus was the development of literacy skills as they can now differentiate between upper and lower case writing.  An enormous accomplishment for a group who began (two terms ago) with assessed levels of literacy ranging from pre – entry level to entry level 2 skills.  

NW

Development of contextualised SfL courses alongside training to Level 3 standard of 7 tutors

Work with Union Learning Representatives (ULRs) on accredited SfL Awareness project with Union Learn

Tutor to tutor buddying system. Inexperienced tutors can observe established tutors with a focus on the teaching or learning deficits as identified in OTLs. For example, a tutor new to teaching literacy observed an experienced WEA ESOL tutor to see how she dealt with differentiation in the classroom. 

Effective use of ALS – 2% above success rate for SFL

Feedback on provision quality is garnered from Tutor, Learner and Partner feedback forms; face-to-face meetings; OTL reports and from emails, letters and phone calls. Most tutors have commented that they are not happy at having to collect, and re-distribute, money for ESOL courses and accreditation fees.

The use of RARPA is monitored during OTL visits and moderation meetings for non-accredited & accredited SfL provision. The new pictorial ESOL E1/SLDD ILP is proving popular with tutors and learners alike, and will be used as standard during 08/09.

SO

Slough’s Writers Collaboration with ESOL learners

A set of learner short stories were produced for use in the ESOL classrooms and related teaching materials developed to support the independent reading through a 6 story challenge competition.  Writers are meeting learners and sharing stories of life in UK, coming to UK etc.  Important cross fertilization of ideas and stories from local community and Ethnic Minority community.  Stories and teaching materials will be shared on Moodle as a Regional resource for other ESOL tutors to access.

Chinese Elders 

Good partnership working with a local community centre developing networks and relationships with Key Community Leaders from the local Chinese Community has resulted in a first course being delivered to an otherwise disengaged group of Chinese Elders. This course will continue to run in 08 09

SW

An example of good, responsive practice was a numeracy course that was specifically generated for a group of Somali women who had never attended numeracy classes. They are Entry 1 ESOL learners with us and requested classes with the primary motivation of helping their children, plus gaining a qualification for themselves. 

This was a challenge due to their low level English when using mathematical terminology, but the use of a qualified support worker and a volunteer helped to overcome these challenges. After 2 fourteen hour courses the women all passed the full award of the OCR Numeracy certificate. This was the first exam they had ever sat and they are all returning in September to start the numeracy E2 award. 

These women also attend ESOL classes, ESOL literacy classes and numeracy classes every week, giving them a ‘package of study’ to suit their needs.

What tutors say students find most challenging:

“In numeracy the problems are often related to their literacy skills, so they have difficulty interpreting 'word problems'. For example if they know whether they have to add or subtract, they can do it, but they can't always tell from the wording of the problem. The other main difficulty is to do with estimating or having a sense of what would be a 'reasonable answer'. This is partly to do with a general lack of confidence with numbers and sometimes to do with how they were taught in school.
In literacy, most of the learners have basic reading and writing skills but are not confident about expressing their ideas clearly in writing. They often struggle to interpret non-literal texts or opinion pieces. They also find it hard to learn grammar and spelling, particularly where it does not correspond to the way that they speak.”
Learner comments:

“I never thought I would be able to read and write, but now I know I can, I feel very proud of myself, no one can call me stupid now.”

“I was over the moon to get my new job; I told the lady I knew a lot about Health and Safety as I had been learning about it on my course.  I even signed my own name on the form!”

“In every aspect of my life I use what I learnt, particularly helping my children with their homework.

“I am helping others at Startafresh.”

“…the courses have given me much more confidence to deal with people and 

everyday life.”

 ‘The content of the course has really helped and this will enable me to progress in my NVQ course.’ 

A partner responds to question: Did the course meet your needs?

‘In brief, yes, this is visible from learners’ increase in confidence and the ability to communicate with staff. I am sure this will also be reflected in the children’s learning and attainment in school.’

Health Fitness and Personal Development: Grade 2

Good Practice:

EA

Good Practice: The WEA was asked to develop a specific course for Mencap requested by user who wished to be able to express themselves better to doctors and school personnel. ‘Communicating with Confidence’ was devised by a new tutor who had responded to a focused advert for tutors in the HFPD / Schools and Parenting CMAs.  The course has been delivered once – proving very successful. 

EM

Examples of good practice: 

A Tai Chi tutor has used a small video camera in the second session.  At the end of the term students have been videoed with a high quality camera to capture the performance of the form or sequence of movements. Students are able to see achievements and receive a copy so that they can keep it and view at home.

SO

A tutor on a Women & Health course uses a multi-sensory approach to teaching, including the use of background music to accompany written tasks and quotes from poems to stimulate discussion. This leads to a very supportive environment in which all learners develop confidence in their learning style and feel comfortable in contributing their own ideas.

WM

· Use of photographic images in yoga

· Community health champions

· Tandrusti swimming

YH

New successful employer/union partnership formed with the DWP and PCS in South Yorkshire. Looking forward to the partnership continuing and developing beyond South Yorkshire

Learner comments:

“I had not realised how key taking responsibility for my behaviour was to many of my issues.”

“I know myself better, what I want, I am happier, more optimistic, understand criticism.” (both WLP Confidence building courses)

“The course gave a great insight into childbirth, not just relaxation and yoga – it gave the whole picture”. (Yoga in pregnancy) 

“I have to say it is one of the most challenging and difficult things I have done. X is a brilliant teacher. If all teachers differentiated as he did we would have fewer problems in classrooms. I shall persevere.” (Tai Chi – comment is from recently retired head teacher)

 “I’m laughing again – which I haven’t done in a long time. I feel like I am me again. My family have noticed the change.”

“I have learned that I do not need to be in control of the whole world.  I can stay in control of my own feelings and responses more often.”

 “I have more confidence – less of a tendency to self-blame – ownership of my problems”

“I have learned a lot about anger and how to deal with angry people.”

“I communicate with people better and I have been getting out more.”

 “I am now considering doing voluntary work”

 “very interesting to hear other views not the same as mine”

“not a fan of powerpoint”

Humanities, Languages, Literature and Social Sciences: Grade 2
What tutor say students find most challenging:

“Social History: they often initially find critical analysis of historical/social evidence very challenging, factual content much easier. 
English literature: literary analysis is a challenging task for most learners. They do warm up to it after a while though! But it's a difficult aspect to embed initially. 
Comments from Learners:

“This quality of tuition really changes lives and is what lies at the heart of the original aims of the WEA”

 “The WEA course was a lifeline for me, after the death of my husband I don’t think I would be here today if I had not gone to that class”

“I feel very fortunate to have a tutor of such a high standard. Her knowledge, experience and sensitivity to all individual needs, cannot be faulted (Creative Writing)

“I went on the Internet for the first time for the homework, so feel I’ve learned a new skill there. “Taking part in discussions has been confidence building (Political Studies)”

“The course encourages further study/reading on an individual basis and helps to appreciate the cultures of other lands and peoples (Egyptology)

“I am now aware of a wider range of sources of information and the need to cross-reference to confirm information as correct.  Also, the course has further increased my confidence to make progress with researching my family history. It has also increased my interest in local history. “Excellent tutor, so raised my expectations” (Family history)

“we have trips to exhibitions, readings, art galleries etc for inspiration”
”Tutor is responsive and inclusive to all members of the group” (Three students from another Creative Writing class)

Information Communication Technology: Grade 2
Good Practice:

NW

The Cittech project in Rochdale was funded by SRB. It provided an accredited NCFE Certificate for IT Practitioners course aimed at unemployed people. Successful graduates of the course were encouraged to take up placements as volunteer support technicians with local voluntary and community organisations. Some progressed to employment and establishing a business.

The course was located in a local community centre (a converted terraced house) and attracted many students from the local Pakistani and Bangladeshi Communities. The course showcases excellent teaching and learning approaches including substantial use of Moodle to support the course with online activities and resources.

In addition free standing study support and business enterprise sessions were delivered to ensure achievement and progression. These modules also utilised Moodle as a delivery and recording mechanism. 

Achievement was very high on the course with 17 out of 18 people (94%) achieving the Level 2 Certificate. NCFE external moderator praised the use of Moodle and assessment and feedback methods.

SO

Learners were given the opportunity to explore new software and hardware technology.  This involved scanning and uploading digital photographs (from CD's or memory sticks), which were then used to create a calendar in Microsoft Publisher or a photo movie in Photo Story 3.  This related to their existing skills as they had used basic editing and formatting techniques in Microsoft Word when importing Clip Arts or pictures from the computer.

WM

One learner on New CLAIT has had one to one support funded by ALS for 2 years as she has dyslexia and mild learning difficulties.  She now feels she no longer needs this support with her learning due to her increased confidence in her own abilities.  She is actively seeking work through the Job Centre (has asked them for a CV writing course) and has volunteered to help with IT at her son's school.
Learner Comments:

“Has really helped me to have a go at computers.  I was terrified about them at my age.”

“It’s really given me confidence… I am not as stupid as I thought… I’d like to try to go to college – I don’t have to be (just) a shop assistant.”

“I have gained confidence and more prospects.”

“This course is like my medicine, it keeps me going.”

 “I can now send an email to my daughter in Australia”

“I didn’t I could ever use a computer, but the tutor has been brilliant, I want to come on another course.”

Partner Comments – 

“I would like to raise the aspirations of the parents, so they in turn, can raise the aspirations of their children. (Head teacher)”

“The courses WEA provide has given skills and confidence to enable parents to apply for jobs and to go on to further education, some of the parents in they wildest dreams had never imaged they could achieve this.”

“Thanks for providing tailored course to suit the needs of our learners.”

Professional Development: Grade 2
Good Practice:

EM

Tutors collaborated to produce an assignment marking guide which has been adopted by the national team and will be incorporated into the next tutor’s guide.

NW

One particular course worked with young Dads linked to a Sure Start project preparing them to participate in and present at a conference. They all achieved and went on to present and participate in the project via NCH. The feedback from the course and partners was excellent.

SW

Professional conference site for all staff that have any connection with the C&G courses.  It is essential in sharing good practice and coordinating staff over such a wide area – Bristol to Plymouth.  It works well and all staff feed into it.

What tutors say students find most challenging:

Time management is a challenge for most tutors studying on 7407/PTTLLS, as is struggling with educational jargon but the one thing that comes up over and over is that WEA tutors who have come from an academic background tend to really struggle with writing and organising their work in the very different context and conventions of City & Guilds; a very common difficulty in this context.”
Learner Comments:

 “learning how to make the session plan more adaptable, more of a tool for me and less a paper exercise”

 “I am a visual learner and have struggled with all the handouts etc. Makes me realise how my students might feel.”

“Realise that I tend to only teach to my own learning style and need to use greater variety of teaching methods.”

“I have found it difficult to work in ACL delivering short courses where you don’t know the learners beforehand. Course has helped me to recognise that you do not need to do the full assessment in an ACL short course as a year long intensive course – and how to adapt what I do

 “Level and content exactly right. Practical activities made learning effective”

“The accommodation also allowed for different room sizes and layouts during the course which was an excellent way to learn the different ways to teach”

“I felt very motivated with the amount of attention given and feedback given to all work done”

 “I felt overwhelmed in the first two weeks by the amount of information and assignments that needed to be completed. Once I got into a ‘system’ for my own time management I felt better.”

 “The speed and needs of all learners have been considered throughout the course.”

Schools and Parenting: Grade 2
What tutors say students find most challenging:

“Accredited courses such as HIS: many parents struggle not academically but with time management and organisation of coursework - juggling the requirements of assessed coursework with home/work/family is a major challenge for them all. Some find the detailed work on the curriculum very intense and hard to absorb. On non accredited courses such as Practical Parent Helpers, many learners find it very difficult to see the wider educational picture beyond 'me and my child’.”
Good Practice

EA

One PPH course in Letchworth (Herts) received particularly good feedback from the local partner. Attendance was good and the local partner (Extended Schools Co-ordinator) said that the course had been her most successful parents’ course ever.  This local success has led directly to further PPH/HIS course requests from that and the neighbouring extended schools consortium.   In Herts, ‘word of mouth’ amongst ESCOs across the county has been a powerful tool for developing partnerships and recruitment and enabling us to plan delivery. 

In Herts PPH is working well as an introductory course, providing core groups of learners to progress to the more demanding HIS course. One learner who started with PPH and then completed HIS this year  has now obtained paid work as a teaching assistant in her child’s school. HIS learners  in all LLSCs have obtained paid work as a Learning Support Assistant supporting a child with special educational needs.  In one Herts school, PPH learners became the school’s ‘core volunteer’ team under the supervision of a teaching assistant; many still help regularly in the classroom and several have also gone on to become parent governors.

NW

The numbers of learners gaining employment as a direct result from completing the NCFE Teaching Assistant qualification is particularly noteworthy. Tutors and staff have worked hard to ensure key partners (LEA Learning Support and local colleges) are willing to consider learners as prospective staff and this appears to have paid dividends.

SW 

The tutor pool, in this curriculum area, is highly professional and motivated.  A recent example is when a new tutor started, an experienced tutor readily agreed to participate in a 3-way curriculum training session over the phone.  She offered support and mentoring to the new tutor and readily shared resources and ideas as well as her enthusiasm for the programme she was delivering.  

YH

The Aim Higher project with Leeds University worked with students from HIS courses to develop a course where students research the effect of Family Learning on children’s attainment. This work led to students considering the benefits of higher education for themselves and their children.

Effective partnership work with the Open University led to Debbie Hollyoaks, a WEA student, being awarded Adult Learners Week – Open University Student of the Year for Y & H Region. Debbie received the award for her work on Understanding Children in our first cohort and has been offered a job by the OU as an OU Community Ambassador.

Learner comments:

 “Having done this course I now feel inspired to do another course that would provide me with a qualification that will help me to gain employment in school”

 “Thank you to the tutor for encouraging me and giving me the confidence to complete the course”

 “I have really enjoyed this course. I have learnt a lot that I didn’t already know and feel that it has been a good foundation for future learning and employment”

 “I thought that the Level 3 work was very intensive and time-consuming, considering the end result”. “I found some of the tasks were challenging, in a good way”

“I have found it very interesting and enjoyable...the fact that there are different levels to study at means it is accessible to everyone”.

“I feel I am a better parent as a result of doing this course”

“I am now confident about going into school and discussing my child’s education” 

“I am now much more confident in social settings and feel I can put my point across effectively”

Trade Union: Grade 2

Good Practice:

WM

The WEA along with Banner Theatre Company and the Regional Education office of the TUC have developed an alternative way of raising the issues over emigration, immigration, refugees and the UK’s involvement in Africa. 

The main aim is to create an informed and dynamic understanding of the lives of people in developing African countries, through an exploration of environmental, social, economic, political, cultural and other circumstances that have created societies where the opportunities for safe, secure and stable lives are severely restricted or non-existent. Illustrative examples of these African countries include Congo Brazzaville, Democratic Republic of Congo, Eritrea, Ivory Coast, Somalia, Sudan, Uganda and Zimbabwe.

This is being achieved by developing and delivering a series of powerful, innovative and informal ‘performance-based’ one-day development education sessions for trade unionists and adults in disadvantaged communities in the West Midlands. Live performance, music and song, is combined with archive film and contemporary video interviews with African refugees. This is followed by workshop discussions involving participants facilitated by a qualified adult education tutor. This non-traditional form of participatory learning is bringing the immediacy of lived experience to the sessions and fosters an active interest amongst adults outside the formal education process, in how to help effect change in Africa by participating in international development campaigns and related initiatives. At least 50 sessions will be delivered to at least 650 learners at union and community venues in Coventry/Leamington/Rugby, Kidderminster/Hereford/Worcester and Wolverhampton/Walsall/West Bromwich

This is proving very successful with students commenting on how much they have learnt from the performance and how much they enjoyed it. So far the performance has visited 12 separate courses as well as running a number of separate workshops aimed at a wider audience. Typical comments form students include ‘enjoyed the performance’, didn’t know much about Africa before this and know a lot more now’, ‘I will be asking my union what they are doing to support the initiatives mentioned’. This has been the first year of a three year project. By the end we will have a number of DVDs and associated activities that can be used by the WEA to continue to raise awareness of the issues and hopefully help to address them.

Visual Performing Arts and Media: Grade 2
Good Practice:

EM

The Community Clowning training course was nominated – and won - Leicester Comedy Festival’s Best Participatory Project award. A short promotional video features excellent learner and audience feedback (“this course is life-changing…everyone should do it”)

LO

WEA London’s galleryonline shares good practice, recognizes and records learner achievement, showing learner presentations, plays, videos, artworks. Exhibitions at established London venues such as City Hall and the Holloway Film Festival support this.

NW

Good practice has been shared via training delivered to Yorkshire and Humber region on Accredited VPAM courses.  Tutors from both regions to meet regularly to improve quality via sharing of good practice.
SO

The “Reaching Out” programme in Chichester works with people with learning disabilities in residential homes. The celebration of learners’ work is a high priority and one art course led to a local exhibition with coverage in the local newspaper. Such events give the learners enormous confidence to continue their painting.
SW

Windmill Hill City Farm is situated in an area of Bristol identified for postcode uplift with significant unemployment and limited income families in its catchment area.

The WEA work in partnership with the City Farm to deliver a number of courses many of which are Art & Craft based: Jewellery making, Needlecraft, Calligraphy Stained Glass. 

The City Farm is a haven for the local community and is often a stepping stone for those returning to education as it offers local “barrier free” education in a very supportive, community setting.

As quoted previously we have had a student completing a VPAM course who then undertook a C&G 7303 PTLLSS and is now back teaching for the WEA at the farm. A truly home grown tutor!

Learner comments:

 “opened the door on opera for me”

“excellent comprehensive handouts with intensity and illuminating quotations from artists, art historians and critics; together with useful glossary of movements of the avant-garde” 

 “digital presentation would have added an extra dimension”

“During the recess I attended a Summer school at the University of Sunderland during the course I was asked to join the University doing a BA ( Hons ) Fine Art. I will miss this course and I must thank you for your unstinting help and support”
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